[image: Pause and Reflect Icon - hands grasping a cup of tea with a pause icon over the cup]UDL Pause and Reflect Tool
[bookmark: _Hlk52807009]This reflective tool is part of a series of three tools for reflection and planning created to accompany the UDL for FET project, undertaken by AHEAD and co-commissioned by SOLAS and Education and Training Boards Ireland (ETBI). The series includes:
1. The UDL Pause and Reflect Tool - what you are reading now, designed to get you thinking about how your learners engage with, understand and demonstrate their learning in different ways.
2. The Starting Small with UDL Tool – designed to get practitioners started with UDL implementation by selecting and planning easy-to-implement UDL options for their learners.
3. The Grow Your UDL Practice Tool – designed for deeper practitioner reflection and planning on intentionally implementing each individual UDL guideline.
If you are new to UDL, these tools are designed to be used in order, but if you are already experienced in UDL practice, you may want to skip ahead and start with number 2 or 3. 
About this Tool: This tool, the first in the series, gathers together all of the Pause and Reflect exercises contained in the UDL for FET Practitioners guidance, and provides space for you to respond and make notes on the outcomes of your reflections. The 25 reflective questions are grouped together to align with the chapters in the guidance so you can either use this template as your read through each chapter of the guidance, or complete it when you’ve read the whole thing.
This tool is reflection focussed and helps to ground the UDL actions you will plan and implement later using the other more action focussed tools, in a better understanding of how your learners engage with, understand and demonstrate their learning in different ways.
To use it, simply read the grouped reflective questions and respond in the space provided. Use these reflections to inform the UDL options you choose to implement in later tools.
[image: A line of 10 FET learners highlighting the diversity of the FET sector. The group has a mix of male and female learners, a mix of racial profiles and cultural backgrounds, including one woman wearing a hijab. There are also learners with disabilities in the group including one learner in a wheelchair and another who is blind (has a cane and a guide dog). The learners in the images are wearing different types of clothing again highlighting the diversity in FET provision for example, one learner is in a business suit, while another 2 appear in workman’s clothes (e.g. a carpenter), another in a lab coat.]

Chapter - What is Universal Design for Learning (UDL)?
Think about the variability of the learners in your own FET setting and the various barriers to learning that might be present in your programme. Every learner encounters some barriers on their learning journey. Some barriers might be immediately obvious and overt, such as inaccessible classrooms or language barriers. But many less-obvious barriers to learning exist as well, like long commute times or scarce child-care resources. 
Think about what barriers you yourself might encounter, were you to be a learner in your own classroom. What tools, interactions, and resources help you to overcome barriers now?

	[image: Picture of a notepad and pen, indicating this is a place to write your own notes]Document your responses for Q 1-2 here:





Chapter - UDL Principle 1: Provide Multiple Means of Engagement
Over all of the times you have taught your courses, what kinds of variability do you perceive among your learners? In other words, what ranges of variability seem to be present regularly?
When was the last time learners expressed concerns about being able to engage with your course? What were the barriers that prevented them from giving their best attention?
Multiple Means of Engagement—The Guidelines
As you have been planning multiple ways for recruiting interest, sustaining effort & persistence, and self-regulation in this section, which one approach or action seems like it will have the most immediate impact for you and your learners?
You can provide multiple means of engagement for learners in one activity in your course by involving learners in the decisions and planning for that activity. In your own teaching, identify an interaction where your learners are currently the least engaged—where they drop out, do poorly, or do the minimum possible. What is one way you could expand opportunities for engagement in that activity?

	[image: Picture of a notepad and pen, indicating this is a place to write your own notes]Document your responses for Q 3-6 here:





Chapter - UDL Principle 2: Provide Multiple Means of Representation
How often do learners come to you saying that they are “not good at” your subject because of their previous experiences?
When you assign out-of-class readings or otherwise ask learners to prepare ahead of time for your interactions together, what percentage of them typically arrive to class fully ready to take an active part?

Multiple Means of Representation—The Guidelines
When was the last time you learned something completely new? It might have been some time ago or very recently, but think about your experience in learning it. How much explanation, structure, and “extra” support did you need initially?  How did you approach learning more about that topic? What learning path did you choose from the options you had for studying, preparing, or practicing in your previous learning experiences?
You can use technology to clarify language and symbols and to promote deeper understanding and independent learning. How could you use technology to enhance learning?
How do you know that your own learners understand what has to be done, the tasks they should practice, and the standards to be reached? Where can you give learners scaffolds, background knowledge, or insight into the steps of your work in order to build their skills to manage the course work and to become independent and active learners?

	[image: Picture of a notepad and pen, indicating this is a place to write your own notes]Document your responses for Q 7-11 here:






Chapter - UDL Principle 3: Provide Multiple Means of Action & Expression
In your FET programme, what activities and assignments must currently be done in only one format (e.g., a word-processed essay, a passing score on a multiple-choice test)?
Name a learning outcome for an activity or unit in your course. How many different ways can you think of that learners could demonstrate mastery of the skills within that outcome?
Multiple Means of Action & Expression—The Guidelines
What physical actions do you expect your learners to undertake as part of your course, and where is there currently only one “right” way to take such actions?
Where do you currently give learners choices about how they take action or express themselves, in both big and small ways?
When you encounter new information or want to learn new things in your field, how do you prepare yourself and keep yourself on track? 
You can create learning options by listening to what your learners are involved in beyond the classroom. How do you predict your learners would respond if you were to ask them about their interests?
Who are the quiet or non-responsive learners in your courses? How do you ask your learners to respond to you and to each other, and how could you expand those options? 
You can put your course concepts into real-world activities and challenges. What sorts of real-world scenarios lend themselves to an understanding of your course outcomes?

	[image: Picture of a notepad and pen, indicating this is a place to write your own notes]Document your responses for Q 12-19 here:






Chapter Creating Your UDL Community in FET
What are the challenges that your learners face today that are different from the ones that you experienced when you were a learner?
With whom do you connect regularly to talk about your FET practices? Perhaps your partner, a colleague, or a friend in a different field is your go-to source for support and thinking.
Right now, how do you keep current in your field (e.g., reading, course work, research)? How do you keep current with teaching practices, as well?

How Can You Create FET Professional Learning Networks?
When was the last time you talked with a colleague about your teaching or design practices? What form did that sharing take?
Who observes and gives you feedback on your teaching or design work? If you could get help and feedback about one challenging aspect of your class or curriculum, how would you phrase the question? 
Who in your centre, college, or discipline encounter the same group of learners from different roles or perspectives? Whom would you invite to your own professional learning network to explore UDL together?

	[image: Picture of a notepad and pen, indicating this is a place to write your own notes]Document your responses for Q 20-25 here:






This template is designed as a resource for the UDL for FET Practitioners guidance. You can find the full guidance as well as other helpful resources for implementing universal design for learning in FET on the UDL for FET Resource Hub – www.ahead.ie/udlforfet. 
[image: Twitter Logo - Share Your Thoughts]When you are finished using this reflective template, why not share some of your thoughts with the online UDL for FET community by posting your thoughts on twitter using #UDLforFET and tagging @AHEADireland, @SOLASfet and @ETBIreland.
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